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The Intent of our Reading Curriculum

At Walter Halls, we understand that reading is a vital skill that will support children’s learning across the whole curriculum and is
the key for every child to reach their full potential. Above all, we want the children in our school to become enthusiastic,



independent and reflective readers. For this reason, reading is a priority in all classes and we strive to embed a culture of
reading into the core of what we do.

It is our intention to ensure that, by the time our children leave us, all pupils are able to read fluently and with confidence in any
subject. We understand the key link between reading and effective communication- one of our key curriculum drivers. A
significant number of our children enter Foundation Stage with speaking and listening skills that are below chronological
expectations and therefore we use vocabulary-rich reading material to support with this development. Through building up the
children’s vocabulary it gives them the word power they need to become successful speakers and writers as well as confident

readers.

Reading also provides children with a world of possibilities- the other of our key curriculum drivers. It opens them up to a better
knowledge of themselves and the world around them and helps them to be celebrate diversity and represent the Walter Halls
values. We have therefore mapped out our reading curriculum and a whole-school reading spine to ensure that all pupils read
widely across both fiction, poetry and non-fiction to develop these skills.

Implementation- How is the subject taught?

Early reading acquisition and phonics

Our school follows the Read Write Inc (RWI) phonics programme.

Fs1

From Spring 1, some children have 4 phonics sessions a week where they are taught a sound a day following the RWI format.
They move towards blending sounds as they become more familiar with them. Other children will participate in listening and
sound games and be taught to make links with letters through continuous provision and adult led activities.

FS2

All children will participate in a 20 minutes daily phonics RWI lesson. After being 1:1 assessed at the end of the Autumn Term,
children will be placed into groups according to their ability to decode single sounds, segment CVC words and then segment and
blend. These groups will be taught by adults across F2 and movement across groups is fluid as well as the regular 1:1

assessments.

KS1

Continuing to be regularly 1:1 assessed using both the RWI and phonics practice screening checks, KS1 children have daily 30
minutes phonics lessons following the reading and comprehension elements of the RWI programme. A large part of this is based
on; well-paced recap of previously taught sounds and words, reciprocal reading, reading for meaning, comprehension and
spellings. Once children have completed the programme they are placed in a Reading Comprehension group which teaches
Greater Depth skills in reading for Year 2.

We have developed elements from the Read Write Inc phonics which runs from F1 through to Year 2, which is also used in Years
3 and 4 for children that still require it. We have adapted and changed the programme to tailor reading activities that best suit
the needs of our cohort.

RWI Revised timetable

2 books a week

Day1

Day 2

Day 3
(same as day 1 with new
book)

Day 4
(same as day 2)

Day 5

Practise set 2 and 3 vowel
sounds

Practise set 2 and 3 vowel
sounds-polysyllabic words

Practise set 2 and 3 vowel
sounds

Practise set 2 and 3 vowel sounds-
polysyllabic words

RA1:
Practise reading the speed
sounds

RA 5: Read the story

RA1:
Practise reading the speed
sounds

RA 5: Read the story

Spelling test
Based on red words- 8 spellings- in
jotters

vocabulary check

Complete some of the
answers to ‘read and
answer’

vocabulary check

Complete some of the answers to ‘read and
answer’

RA2: Read the green, red VAl: RA2: Read the green, red VALl: Hold a sentence- from Get writing
and challenge words Recap/ summarise the and challenge words Recap/ summarise the story books

story
RA3: Listen to the story RA6: RA3: Listen to the story RA6: Punctuation thief from Get writing
introduction Discuss the ‘questions to introduction Discuss the ‘questions to talk about’ (2 books

talk about’ (2 together) together)
RA4 : Discuss the RA8: RA4 : Discuss the RAS8: Build a sentence

RA5: Read the story

WA1:

RA5: Read the story

WA1:




| | Fred fingers -green words Fred fingers -green words

Entering KS2-Early Reading and Phonics

Children who are unable to achieve the phonics expected standard at the end of Year 2 will proceed to reading intervention
support in Year 3. Phonics is continued in KS2 for those who need it including application practise with decodable reading books.

Key Stage Two

In Key Stage 2, classes partake in a daily shared reading session. Teachers use this to introduce pupils to a range of genres and to
teach a wide range of techniques and skills which enable children to comprehend the meaning of what they read. We do
recognise that reading is a highly interconnected subject, so teachers, therefore, consider links between areas of reading in their
planning across the curriculum.

We use the eight domains stated in the National Curriculum:

e  Give/explain the meaning of words in context (Word meaning)

e Retrieval and record information (Retrieval)

e Summarise main ideas from more than one paragraph (Summarising)

e Make inferences from the text (Inference)

e  Predict what might happen from details stated and implied (Prediction)

e Identify/explain how information/narrative content is related and contributes to meaning as a whole (Making
connections)

e identify / explain how meaning is enhanced through choice of words and phrases (Author’s word choice)

e make comparisons within the text (Comparisons)

One text is chosen and studied throughout the week, with three days of activities carefully planned. Two of these days always
focus on retrieval and inference style activities, then the other day focusses on one of the other assessment foci. The Monday
and the Friday activities are linked to our class novel. The Key Stage 2 weekly timetable for reading looks as follows:

Monday Tuesday Wednesday Thursday Friday
Class novel activity Retrieval activity (new Inference activity (same Activity linked to Class novel activity
text) text as yesterday) different assessment foci
(same text as previous 2
days)

This lesson is a whole class activity which is used in Key Stage Two. It typically takes place during ‘reading’ lessons although
opportunities should be taken to make connections in other curriculum subjects. During whole class guided reading, the children
access a text which will be challenging to them individually as they are supported. The teacher should model the reading skills,
strategies and recognition of words appropriate to NC expectations for their year group. Teachers should also ‘think aloud’,
modelling their thought process and how they have reached conclusions. Discussion should help the children to reach a deeper
understanding of the text. Whole class guided reading should have a specific focus and all abilities should be included in
discussions by differentiated questions.

We use a variety of activities in our shared reading sessions. We have a bank of key question openers for each of the assessment
foci to help with the phrasing of the questions that are being asked. We have also developed ‘reading menus’ to show different
ways that we can challenge children against the strands. There are examples of these below:
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by i
How do these camparisans help the reader to ? *Find .and. copy a ward meaning
Explain how the descriptions of suppork the idea **Which. ward closely malches the meaning af the ward
that ? 3 marks Tick .ane.
How does s mood change /| What makes s mood ’Elldm\dmpg.aw.ﬁr.dwhjdtﬂjg.gests
.change [ How do yeu knaw s meood has changed? | *Give 2 impressions this gives yaw af the
What do you think will happen next? Use evidence in the |Ewxplain what this description suggests abhout
tesct[from the paragraph to support your prediction W)’LH swas hefshe (triumphant) - Needing to know the
4 Lo answer the questian
‘Brediclian’ key di ‘%a.t.dmsﬂlemmrd. suggestfell yau ahaul

What do yaou think wvill happen next? Use evidence in the | *Find .and copy a group of wards/phrase that tells you
tewt{fram the paragraph to suppork your prediction

Do you think x, 4 or 2 will happen (3 marks) Explain Find .and copy cne mord that tells you [ Fnd
wour choire fully, using evidence fram the fesxk and copy one word or growps of words that shows
Give the meaning of the word _ in this sentence [
5 ising’ koy 1. What dozs the word _ mean in this ssntence?
Which of the 7. ing ho & Sitlo], o *Find .and copy two different wards from the sentence

of the mehole foxt? "
What ie the of the posmlsary? *How is the made to seem (3 marks) Explain 2

Order the order the wags aving evidence from. the kewt ko support gour
irder these things in sorder they appear in et or

- .
Fact xs Opinian *Ln this sentencefline, the weard __is closesk in. meaning
Py 2 keu 4 o (multiple chaice)
How do these maords make the reader feel about 7
Drowe lines to match lines with purpose (seiting, actian, Explain two things that the w.ord auggests ahout
lesson, post exents)
Why has the author wsed (hey structural Find. and L dis avhich
copy & wards which suggest (g.gldanger
feature/layout featurs)

Anticipation guide Gzaod far activating prior dnowledge hefore i
reading naon-fiction Children .are given .a list af 3
statements and asked mchather they .are brue or g
folse After reading the tesct, they re-wisit this ance
they howve retrisved the facts and check if they
awerg cocreck o not These .can be used in aother

FS——— LT

RN ey b

How subjects sich as Science, Humanibies and Maths — ] do we
Highlight the facts Children }uahhwnmmﬂmvwhﬁmﬁhzgﬂct&m.fxm
E.g. What dass a giraffe loak like? (Text seawld highlight parts linked to appearance)
Give me five Children srite five facts they hawe learnt from .a text an o hand
template They smuust write the facts in their own waords - not copied fram
the fest

An exhension af this conld be more specific - agive me five focts ahout
the planet Venus

Find .and .capy Find .and .copy meane lifting .a wmuard, .a phrose o a sentence from .a best Find .and
copy for setrieval af facts could loak like this -

Find .and copy .4 group of waonds from the tesct that shows s evacuess were wiell

If Thic L= The Answer, | A good activity to make retrisval o hit more interesting (and can ales be wesd for
What Le The Questian? |inference schen children are more wsed to the ackivity). Caneider the questions you
scould normally ask the children to get them o rebrieve then give them the list .of
anawers instend Madel through how to atrechure the question and then .get them to
find .and consatract the questions far all the answers This despens scanning and
smhimming =kills as well as really despening the wunderstanding of exactly schat iz being
sashked in cerfain guestione

ensure progression of skills?

Children learn the English alphabetic code: first they learn one way to read the 40+ sounds and blend these sounds into words,
then learn to read the same sounds with alternative graphemes.

They experience success from the very beginning. Lively phonic books are closely matched to their increasing knowledge of
phonics and ‘tricky’ words and, as children re-read the stories, their fluency increases. The children are helped to read with a
storyteller’s voice.

Early identification of specific next steps are established quickly and reviewed constantly to ensure children are receiving
targeted and well-matched provision.

Children who are below age-related expectations

At Walter Halls, we are determined that every pupil will learn to read, regardless of their background, needs or abilities. As a
result, we recognise the importance of supporting the children who are below age-related expectations. The lowest 20% of
readers are identified in each class and are heard regularly by an adult in school. This is made a priority by staff and a running-
record of these is kept so that they can ensure no child misses out. The lowest 20% of readers also take part in small group,
targeted intervention sessions to ensure that these children also become confident, fluent readers. The lowest 20% are
reviewed every half-term, and may change, depending on progress. To help them access the shared reading session in Key Stage
2, pre-teach sessions take place, where children are exposed to the weekly text early and some of the language they will need



for the week is explained to them in preparation for the class sessions. Children who are unable to achieve the phonics expected
standard at the end of Year 2 will proceed to reading intervention support in Year 3. Phonics is continuous throughout school,
including for children in KS2, with access to application practise with decodable reading books.

What will you see in each year group?

Regular reading for those who
are behind

Daily shared reading which
includes fluency activities and
focuses upon one of the
National Curriculum domains
Daily reading of the class book
PM benchmarked (for those
that still require it)

Daily phonics session (to start
reading lesson)

Afternoon phonics catch up
sessions for those that require
extra support

Regular reading for those who
are behind

Daily shared reading which
includes fluency activities and
focuses upon one of the
National Curriculum domains
Daily reading of the class book
PM benchmarked (for those
that still require it)

Afternoon phonics catch up
sessions for those that require
extra support

Regular reading for those who
are behind

Daily shared reading which
includes fluency activities and
focuses upon one of the
National Curriculum domains
Daily reading of the class book
PM benchmarked (for those
that still require it)

Afternoon phonics catch up
sessions for those that require
extra support

Nursery F2 Year 1 Year 2

] 4 RWI phonics sessions a . Daily 20mins phonics . . Daily 30mins phonics . Daily 30mins phonics
week with a new sound lessons for all children lessons for all children lessons for all children.
taught each day. . Introduction to . Teaching and assessment . Catch-up phonics

e Listening and sound Woodland Words, high of Woodland Words sessions for children who
games. frequency words that . PM benchmarking half will resit the year 1 PSC

e Children retell familiar become sight words. termly e  Phonics Blast twice a
stories ° PM benchmarking % . Regular reading for those week for all children to

e Adult shared story daily termly or when needed who are behind. keep revising sounds and

e  Learning based on core ° Wee.kly Woodland e Small group support for apply to polysyllabic
studies reading .ChECk. blending CVC words 4 words

e Retelling stories with e lilreading with key times a week bottom e  Teaching and assessment
Puppets, masks and group eader at least 20% of Woodland words
drama once a week )

. Pre-reading skills . Extra reading for PP . Targeted sk.|IIs support . HaIf—terme'PM

. Complete missing words children and bottom 20% durlﬁg continuous bencl'}marklng
from songs and rhymes children provision Regular'lsl reading for those who

e Innovate from familiar *  Woodland Word 1-4 *  Daily practice of are behind
stories interventions throughout Woodland Words leading

the year for targeted into Year 1 common
children exception words
Year 3 Year 4 Year 5 Year 6

Regular reading for those who
are behind

Daily shared reading which
includes fluency activities and
focuses upon one of the
National Curriculum domains
Daily reading of the class book
Daily morning booster group
(8.30-9)

2 x after school booster
comprehension groups

PM benchmarked (for those
that still require it)

How is the content chosen?

At Walter Halls, we think it is important to make connections between the subjects that we learn, to build upon and strengthen
children’s knowledge. Each half term, we chose a subject driver, which could be a history, geography or science topic, and then
carefully select texts that compliment and enhance the learning within these topics. We are building a carefully mapped out
‘reading spine’ to show the texts that each year group will cover in class each half term. For two half terms a year, all learning in
a year groups focuses around a book theme. By doing this, we are exposing our children to a wide range of authors, books and
genres whilst also promoting a love of reading. All of our wider curriculum content is then woven in through the themes of the

book. Here is an example of the reading spine for coverage in Year 6 for the Autumn 2 half term:
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Reading for Pleasure

The Learning Environment

We recognise that school is often a child’s first encounter with the written form in the wider world and that print gives meaning.
Displaying signs and symbols in the Early Years gives children the opportunity to read for meaning and interact with their
learning environment.

Classrooms and all school areas should provide a print rich environment to promote the importance of reading. Reading displays
should form a part of that environment. All classrooms have well-stocked book areas with fiction and non-fiction titles. Care is
taken to ensure that a wide range of texts is available in terms of content, form and genre, e.g. texts which are accessible and
challenging, texts which show cultural diversity and avoid stereotyping of race, gender and class. The learning environment
should also promote reading in an engaging way. There should be an abundance of vocabulary for the children to access. Lower
down the school, the classrooms have displays with graphemes to support the teaching of phonics. In addition, pupils are made
aware of the importance of print both inside and outside the classroom through the use of inter-active displays, notices, charts,
posters, advertisements, signs, etc.

The class book should also be promoted widely in the classroom as well as books and titles that the teacher has enjoyed/is
currently reading- we understand the importance of ‘teachers as readers’ and being role models with our love and enjoyment of
books.

Literacy calendar

Throughout the year, significant reading events are celebrated and promoted across school. These include World Book Day and
National Poetry Week and displays can be seen around school, promoting our enjoyment of these days and the work that the
children have produced.

Reading Ambassadors

Reading Ambassadors are a new initiative that we have introduced to have children in Upper Key Stage Two to become ‘reading
role models’. These are children who have applied for the position because they are passionate about reading. Their roles will
include:



e Being a reading buddy

e Reading and reviewing new books before they go into the library
e  Visiting book shops and choosing books

e Working in our library

e Advertising for good quality books from homes

e Speaking in assembly and to visitors

e  Collecting and analysing class data

e Organising and sorting books

e  Promoting reading in ‘The Reading Garden’

Library

We have over 1,000 up-to-date children's books in our library, both fiction and non-fiction and covering a wide range of interests
and reading abilities. We’d like all the children to have the very best opportunity to make the most of what our library has to
offer, so here is some information that we hope will be useful. Each class has a weekly timetabled visit to the library. Each class
in school has two library monitors that organise the loaning and returning of books from the library for their classes during their
class sessions and ensuring that the space is kept tidy and well respected.

Colour banded books

At Walter Halls, we have a wide range of colour banded books that are carefully linked to the benchmarking assessment tool.
Our colours run from pink (children less than 5 years) up to dark blue (children aged 10-11 years). In order to move up a book
band level, children are assessed on their reading fluency, and a percentage given for this level of accuracy; their ability to
summarise what they have read; and finally answer key comprehension questions on the text. A judgement is then made as to
whether they should stay on their current reading colour or to move up a band. The books that we have available to children
span from a range of reading schemes- Oxford Owl, Project X, Collins Big Books to name a few- to provide a variety of reading
materials at each of the different reading levels. These are the books that the children are encouraged to take home and swap
as necessary. Children then record what they have read on their own personal bookshelf.

Storytime

Storytime plays a key part of our day in every class in school. For at least fifteen minutes is set aside to enjoy a whole-class
novel. This is prioritised by staff and is scheduled as part of the day’s timetable to ensure that it does not get missed.

Parent/carer support with reading

At Walter Halls, we maintain an open line of communication with parents about the importance of reading, our approaches at
school and the ways in which they can support reading at home. On our website, we share our reading policy and the
opportunities for reading during the school day. We have twice yearly parents’ evenings in which we provide feedback to
parents on their children’s reading levels and give advice on how to support children with their reading at home.

In F1 we regularly invite parents in for Feedback Friday which is where parents are able to browse through their children’s
Superstar books alongside their child and give written feedback about something that they are proud of that week. Every
Thursday, parents are invited to the Lending Library and can borrow books for the week.

In F2, at the start of the school year, we invite parents in to launch the importance of reading and introduce Woodland Words.
This is to help them understand the way in which we teach phonics and early reading in particular and sharing approaches for
how they can support children with learning to read at home. Parents can also take part in reading activities such as Dough
Disco, Woodland Word Twister and Bingo. After Christmas, Reading for Pleasure is launched where we read a story to the
children and encourage them to read it again at home, either in physical form or as a YouTube link. There is then a practical
activity linked to the story.

We are excited to be able to open up our new library to parents and children and provide them with the opportunities to share
books and stories together.

We encourage and welcome parent/carer reading volunteers to come into school and listen to children read. We train them and
support them to use the reading diagnostic whilst reading with the children so that they can aid the children to make progress.

Daily reading at home and at school ensures children make good progress in developing reading skills, whatever their age.
Reading is regarded as a regular homework activity- we ask that children read for 10 minutes a day at home. Parents and pupils
are encouraged to respond to books pupils read by using the home/school reading diaries. There are also times when reading-
related activities are used for homework. For children that are working through the bench-marking levels, children take home a
book that is carefully matched to their level through our book-banded system. To engender a love of reading, we also allow



children, no matter what their age, to take out a maximum of two books at a time from our library to share with
parents/carers/siblings at home.

Impact

How do we know that our children are making progress/how do we assess reading?

As a school, we use a rigorous process of assessment to ensure that our children are making progress. These include:

e Termly NFER tests in Y2-5 and past KS2 papers in Year 6. These have clear tracking tools, linked to the assessment foci
that give us precise information on how the children are performing against the curriculum content domains and help
us to identify gaps and plan accordingly moving forwards.

e Termly assessment capture: We input a level for the children onto SIMs once a term. Following this, we hold pupil
progress meetings with phase leaders where children who need extra support in order to ensure good progress are
identified (if not already) and a plan of action is devised to ensure these children are on track to meet age-related
expectations, or an expected level of progress.

e Benchmarking: From F2, the children are benchmarked regularly to assess their reading fluency level. Once this level
is identified, we can match the children with an appropriate reading colour band, where they can select their reading
book.

e 1:1reading diagnostics (there is a separate sheet for Early Years/KS1 and KS2) by all members of staff that carry out
individual reading with a child. These help us to track a child’s progress with their fluency in reading and reading
aloud. We assign codes to common errors made (see attachment below) and from this, we can set the children a
target to focus on for future practice reading aloud to an adult in school or at home. This target is shared with parents
in a reading diary so that they can provide support with reading aloud at home.

o Role of the two English Leaders: Throughout the year, leaders in school have a carefully planned out monitoring
schedule where we do the following to ensure the standards of teaching and learning in reading are high across
school:

Ks2

1:1 Reading diagnostic

Name:

Key: A? = asks questions

TE = Tracks with eyes Pre = predicts

B= Blends words using phonics knowledge | = infers

V= variation in tone S/P = Sounds out when prompted

5C = self-corrects 1,2,3 = sounds out unfamiliar

P= uses punctuation when reading words until it sounds right

RrW = Rereads word U S = unfamiliar words become
RrS = Rereads sentence sight

Alt pro= uses alternative pronunciation “RA?!” Read ahead for

5w'|||,f'ables = breaks up unfamiliar words into syllables punctuation to inform Spee':h

conduct learning walks;

do lesson drop-ins;

carry out pupil interviews;

take in exercise books for monitoring throughout the year.

o O O O

These monitoring exercises inform future areas for improvement and the impact of new initiatives. Staff are keen to act
quickly on any feedback given in order to ensure they are providing children with high-quality teaching.



