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1. PURPOSE & ETHOS FOR THIS POLICY:

o Feedback and marking are two separate but interlinked elements of moving a child’s learning
forwards. The role of feedback and marking is to improve the learner and not the specific piece of
work seen in a book. We therefore do not mark work for the purposes of external verification or
evidencing of high-quality feedback happening during lessons

¢ High levels of effective feedback are proven to help children to make rapid progress. This is
different to needing high levels of summative written marking in all of their books, which is not
proven to have the same levels of impact on a child’s progress

Education Endowment Foundation Research link:

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

e Formative assessment techniques should be broad and varied and teachers should spend more
time developing effective formative assessment strategies in every lesson that they teach, than
they do on summative forms of written marking after a lesson has already finished (APPENDIX A)

e We believe that there are three main reasons for still needing written marking in all children’s
books:

1) To acknowledge the effort and time spent by a child, showing them that effort is important and
showing that an adult is interested in their written work

2) To model to a child how they could improve or make progress with their work ‘in the moment’ —
immediate written feedback - ‘live marking’ - during a lesson and not after the lesson has
finished

3) To ensure additional rigor in core fundamental literacy and numeracy skills across all different
primary subjects. Modelling high expectations of spelling, punctuation, grammar, number
formation, sentence structures, handwriting and presentation is an important feature of written
marking

2. OUR APPROACH:

Both verbal and written feedback should redirect or refocus the learner's actions to achieve a goal. It should:
Be specific and linked to the learning intention only — ticking or crossing next to a child’s work is not
specific or helpful for learning or challenge

Be accurate and linked to the child’s current understanding, knowledge and accuracy

Be clear on what the learner can do next in order to make progress and be challenged

e A high level of verbal feedback should be heard and seen in all lessons. Teachers should be
active during the lessons, intervening with children’s learning, working directly with children or
small groups and demonstrating a range of formative assessment techniques (APPENDIX A)

e During all lessons, teachers should be using written modelling in children’s books and on
whiteboards to demonstrate learning and intervene in misconceptions.

e Over the course of a week, every child should have written modelling and marking in their
books at least 2-3 times in all of their books. No child should be able to continue to
respond to learning incorrectly for a sustained period without teachers noticing these
misconceptions and intervening.

e Core learning connected with SPELLING, USE OF CAPITAL LETTERS & PUNCTUATION,
CORRECT LETTER AND NUMBER FORMATION & READING FLUENCY STRATEGIES should
be evident in feedback and marking across all books, no matter what the subject area being taught

e Any adult working in a classroom, with a group of children or with an individual — teacher or TA —
can and should intervene in verbal and written feedback. We do not specify the colour of pen to
use or the need for a TA to denote their interactions differently to teachers.

¢ Over-reliance on the use of codes in written marking is not shown to be helpful unless there is an
exceptionally high level of consistency between all staff applying and teaching these codes to
children. We therefore only use the following codes in our marking policy:

CL = Capital letter reminder
e or FS = Full stop reminder

Sp = Spelling reminder — the correct spelling should then be modelled


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

Examples of helpful and unhelpful feedback and marking:

HELPFUL

UNHELPFUL

Immediate feedback (at the point of teaching).
Feedback closest to the point of teaching and
learning can be particularly effective in driving
further improvement and learning, especially
for younger pupils (as long as there is
appropriate consideration of the task, pupil
and the class).

Feedback is less likely to be effective if it
provides a general comment about a pupil's
characteristics and will be unhelpful if it
concerns behaviour in a lesson.

Eg — Try harder!

You weren’t concentrating today!

Task-focused feedback: for example, telling
pupils during an ordering task in maths that two
items are the wrong way around and they
should revisit the order and try again would be
providing effective task-focused feedback

Less effective (person-focused) feedback would
be to say, "I'm surprised you made this mistake -
you're normally so good at maths."

Lots of ticks and crosses on a child’s work with
no modelling of correcting mistakes or no
challenge set to extend thinking is not helpful

Subject-focused feedback: for example, telling
pupils during a piece of creative writing that
they are using too many short, simple
sentences and should try and use a range of
conjunctions to expand their sentences would
be providing effective subject-focused
feedback.

Less effective (vague and general) feedback
would be to say, "Try and make your writing more
interesting."

Marking that does not refer to success criteria or
shared learning objectives will not help a child
make subject-specific connections

Self-regulation-focused feedback: prompting a
pupil to consider why their performance in a
recent cricket game was less successful than a
previous performance before asking them to
use the feedback when practicing would be
providing effective self-regulation-focused
feedback. For example, "how do you think your
performance compared to the last game?"
"What do you think the causes/ differences
were?" "How can we prepare better next
time?"

Less effective (person-focused) feedback would
be to say, "You normally play much better than
that!"

Written marking that only shows up the error
instead of modelling or prompting

(Extending thinking and pushing for challenge at
all opportunities in written marking will be more
helpful)

Summary feedback (at the end of a
lesson/task, or the beginning of the next
lesson). This often involves whole groups
or classes and provides an opportunity for
evaluation of learning in the lesson. For
most children, the 'next step' is usually the
next lesson.

Closed questions or summary feedback to
cohorts of children who are not expected to
participate in this reflection will not be effective
summary feedback. (Directed questions,
entry/exit tickets to a range of children and simple
recall quizzes are good alternatives for this)




Examples of effective feedback taken from a range of books in school (2024):

Picked up an incorrect join of anr to an
ascender- child has joined from the bottom,
which is incorrect and not goed for fluency.
Teacher modelled to the child the correct join,
which should be to the top of the ascender and
child followed.

Picked up an incorrect letter formation in an
English lesson. Teacher modelled the correct
join and formation and the child practiced.

Lesson aim was to make the reader scared with
implicit detail.

- Marking shows punctuation errors picked up with a
circle to show something was missing, which child
corrected.

L The child chose the word mischief to explain what
a figure might get up to- the child’s play and
discussion that went with that written response
showed them that this was not creating the right
atmosphere to suit the lesson objective. The child
replaced the word with horrors.

The teacher also intervened when the child used an
Tinaccurate verb tense agreement- using was
instead of were.

A spelling mistake has been picked up in the child’s
piece by underlining it with a green squiggle. The
correct spelling has been given in the margin,
where the child has been asked to write it 3 times.




Here the child had used a fragment instead of a
relative clause as well as using an incorrect relative
pronoun for the subject of the sentence. The adult
has circled the mistake and given them the correct
pronoun in the margin. An arrow to space below
shows an intervention through dialogue has taken
place, they have started the relative clause for the
child to save time, and the child has then accurately
gone on finish it.

The class teacher has intervened through
marking to get the child to begin to explain
their thinking.

| Here the child was stuck on the meaning of
words to be able to answer the guestion, the
adult intervened by adding in a definiticn so the
child could complete the task.

When the child had not answered the guestion
accurately, a guestion re-directed their
attention to ancther section to enable them to
retrieve the answer accurately.

Here a simple question was used to enable a
child to develop her reasoning by thinking why
her opinion was that. They had to think about
the clues in the text that made them predict
their answer to the prediction guestion.




Maths Immediate feedback - live marking

Green pen = teacher Blue pen =student

Having an answer sheet ready for teachers and pupils.

Teacher marking

Opportunity to praktioe learning from a previous lesson .

Teacher checking- notice an error
arrow sign to check and do again

First steps provided




Incorrect number formation - practice

Blue pen worked example




Other curriculum areas:

i In this Science example, the adult has
asked the child the question, ‘Why’ to
encourage them reason scientifically in
their conclusion. They have also asked a
further question to extend their thinking
and get the child to recall the correct

that™ 1he terminology

Rl

In this example from a History lesson, the teacher has asked the child an extension question: to use a
comparing skill to summarise their learning from the unit and think about the past compared to
today.

In this example, again from History,
the adult corrected a spelling
mistake. Spelling is a target for this
particular child and therefore it is
right to pick them up across their
curriculum books if they're words
related to their common exception
words for their year group.




In this Geography/History lesson,
the child was asked to share their
opinion based on what they had
learned about an Empire’s
expansion and justify their view
point.

In this piece of feedback, which came from an RE lesson, the child had
learnt about a religion that did not believe in a God. The child was asked
to think about their own opinion on this in relation to their own beliefs
and views- it gave them an opportunity to discuss their opinion
respectfully.




3. MONITORING & REVIEW:

e The Curriculum and Assessment leader and wider senior leadership team will carry out monitoring
visits specifically focusing on the implementation of the feedback policy.

o Phase groups of teachers and TA’s will peer assess each other’s books during phase meetings
each term

o All phase leads will include the feedback and marking policy in their priorities when carrying out
MER.

e Subject leaders monitor the way their subject is taught and assessed throughout the school.
Feedback should inform future planning, and subject leaders need to be aware of the general
progress of teaching methods and feedback throughout school.

Subject leaders and phase leaders have fed into this process to ensure that the policy meets the needs of
their subjects and learners.

This policy will be reviewed bi-annually

EMMA BEARDAH, Headteacher



APPENDIX A - FEEDBACK & FORMATIVE ASSESSMENT IDEAS & EXAMPLES.:

1) ‘Making Every Primary Lesson Count’ by Jo Payne & Mel Scott — Chapter 5, Feedback:
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More examples for teachers —

Formative assessment examples

1. Low stakes quizzes

Low stakes quizzes are a fundamental type of formative assessment example. They’re also
one of the most powerful and easy ways to assess pupils’ prior knowledge and provide quick
feedback to improve learning. They take between five and ten minutes at the start or end of
class and can test one topic or a collection of topics.

They can also be used as part of a well-planned sequence of lessons to provide assessment
on a given topic one week, one month and three months after it was initially taught. As well as
spacing out the retrieval of learning like this, a low stakes quiz also provides an opportunity

for topics together

2. Mini whiteboards

Mini whiteboards| provide a quick, effective and low-stakes way to check whole-class
understanding. To qualify as a formative assessment strategy, it must be followed by feedback
to improve learning and students should have time to demonstrate the impact that the
teacher’s feedback has had.

Mini-whiteboards can be used to complement many of the examples listed below. Any task
completed on a mini-whiteboard will be viewed as low-stakes by students because there will be
no record of their response in an exercise book.

Consequently, students are often more willing to take risks when using a mini-whiteboard and
are more likely to commit to answering a question than if they were required to write it into their
book.

Be aware of the potential drawbacks to mini whiteboards such as students waiting and quickly
answering when they see other answers. These can often be mitigated with good classroom
behaviours and routines.

3. Diagnostic questions

Diagnostic questions are closed, multiple choice questions with very carefully selected answer
options. One is the correct answer, the others (sometimes called distractors) are carefully
chosen to reveal different misconceptions that have been carefully designed so that each
incorrect answer relates to a specific misconception that can then be addressed by the teacher
to improve learning.

Diagnostic questions can take a long time to formulate but they are a fantastic resource that
can be added to departments’ schemes of work for use year after year.

A key element of diagnostic assessment, diagnostic questions are becoming increasingly
popular in mathematics lessons and there are many teachers online who are sharing their
multiple-choice questions with the wider education community.

4. Problem pairs or example problem pairs

‘Problem pairs’ is a very useful formative assessment example for the start of the learning
process, particularly when the teacher is introducing a new skill. It involves writing two very
similar examples or problems on the board, one for the teacher to complete and one for the
pupils to complete.

The teacher models a complete solution first and then all the students try to replicate the new
skill independently using the other example. The teacher can use the students’ solutions to see
whether they have mastered the new skill or if further teaching is required. Problem pairs can
be completed on mini-whiteboards to make it easier for the teacher to get whole class
feedback while standing at the front of the room.




Follow me Your turn

It helps to use a grid to expand brackets: a Expand z(3 — )

a Expand 4(y — 5)

N ll

o z(3-z)
{(y — 5)

b Expand Gy(y 1)
b Expand 2z(z + 6)

2z(zx + 6) byly — 4

............

Lessons are broken down into stages in an ‘| do, we do, you do’ structure. This encourages
students to move from guided to independent practice. The ‘“Your turn’ sequence allows
students to work through a scaffolded example with the support of their dedicated tutor.
5. Examples and non-examples
Sometimes the most effective way to know if students have understood a definition is to ask
them to write down an example and a non-example using the definition.
For example, a pupil could be asked to draw an example of a square and then draw a non-
example of a square. This would enable the pupil to demonstrate that they know what a square
is but also what a square is not. It takes an extra layer of thinking to understand the properties
of something and then apply them to a non-example.
Correct examples are often easier to produce than correct non-examples, and students’ errors
effectively highlight the nature of their misunderstanding, which can then be directly addressed
by the teacher.
In mathematics, a teacher could ask for an example and non-example of:

o Discrete data

e A prime number

e A function

e A quadratic equation with two positive roots
6. Exit tickets or exit slips
These are short low-stakes questions that are issued at the end of a lesson and often handed
in as the pupil leaves the classroom. By incorporating them into their teaching methods,
teachers can assess whether students have met the learning outcomes from the lesson to
inform the teacher’s plan for the following lesson.
In most cases, students won't receive their back; their purpose is to provide the
teacher with feedback about whether the lesson’s learning objectives were achieved by the
class. If the exit tickets reveal many incorrect answers, the teacher would need to address the
misunderstanding with the class at the start of their next lesson.
7. Shadow tests
Shadow tests allow students and teachers to test whether a teacher’s feedback following an
assessment has been successful. A shadow test is a replica of another test but with slightly
different questions.
In maths, the questions in the test and shadow test could be identical other than the numbers
that they used. After students have received and acted on the feedback from the original test, a
shadow test can be used to test whether the teacher’s feedback has led to an improvement in
understanding.
8. Comment-only marking
Grades and scores are not necessary for formative assessment and research has shown that
they are actually counterproductive at improving learning. When students receive a grade or
score for a piece of work, they are significantly less likely to read or act upon their teachers’
feedback.
For this reason, marking work by only giving written feedback and having a dedicated time for
students to act upon this feedback can enable any piece of work to become an example of
formative assessment.




9. Metacognitive prompts
Giving students metacognitive prompts to complete at the end of maths lessons has been
shown to significantly increase students’ attainment compared to a randomised control group
(Baliram & Ellis, 2019).
The teacher in the study used the students’ responses to the following prompts to plan a ten-
minute starter activity for the next lesson:

e« ‘Today, | learned...’

e ‘Il can now apply...to solve...’

e ‘l understand...but still don’t understand...’
These metacognitive strategies can be used to engage students in self-evaluation and quickly
gain feedback about how well they have understood and achieved the learning objectives and
what can be done in the following next lesson to improve learning.
10. One-minute papers
One-minute papers (or brain dumps) require pupils to spend a short amount of time writing
down everything they know on a given topic (e.g. angle properties). The purpose of this activity
is to assess prior knowledge so that the teacher knows where they need to begin teaching the
new topic.
Below is an example.

Things | know:

5=

AL

I think: Topic: Arge Poperties Key Words:

Rouie

| would like to know:

Dok Ao dha ongles

AA e 1o WL bioper

11. Always, sometimes, never

‘Always, sometimes, never’ is an excellent activity that can uncover students’ misconceptions
quickly and allow the teacher to move learning forward. It is particularly effective in maths
where students can be presented with a simple statement and to decide (and justify) whether
the statement is always true, sometimes true, or never true.

12. Directed questioning

It can be tempting, particularly in a mixed ability class, to only take answers from students who
have raised their hands. The danger of this approach is that some students will not even
attempt to answer questions, knowing that they won’t be called on if they don'’t raise their
hand.

Having a ‘no hands up’ policy will instantly engage all students because they know that you
could direct your question from anyone in the room. You can also utilise mini-whiteboards with
this strategy by asking all pupils to put an answer on their board and then selecting one person
to read out what they have written to the rest of the class.

13. Open-ended guestions

Open-ended questions can help teachers to understand students’ reasoning and thought
processes, which allows them to better meet the needs of their pupils and improve learning.
Even asking ‘why?’ or ‘what do you mean by...?’ can encourage students to expand their
answers and uncover valuable information.

In maths, you could remove the text from an exam question, leaving just the image, and ask
pupils to write down anything they know or can work out about the image. This formative
assessment example can also encourage pupils to start questions by writing down anything
they know even when they are not sure how to answer the specific question they have been
presented with.

Another useful open-ended question that can be used in maths is ‘how many ways can you
find to solve...”. This type of leffective questioning works particularly well with simultaneous
equations. Students might suggest the methods of substitution or elimination, trial and error, or




drawing two graphs and seeing where they intersect.

14. Identifying misconceptions

Instead of using questioning to identify students’ maths misconceptions, teachers can present
students with a mixture of facts and common misconceptions and ask them to separate them
into the appropriate category.

An extension to this is to ask students to explain why each misconception is incorrect.

15. Concept map

This is similar to a one-minute paper but it explicitly encourages pupils to look for connections
between topics. Students could draft their own concept map on a mini-whiteboard before
contributing to a whole class version on the board.

The purpose is to give feedback to the teacher about the students’ prior knowledge so that the
new topic can be introduced at the most appropriate level.

Other formative assessment examples
Other formative assessment examples you may encounter are activities like Think pair share
and Detective marking. We've not included them in our main list because both, for different
reasons, can be difficult to manage effectively and thus take up classroom time that could be
better used.
Think pair share where students work together to answer a question risks student just having
a chat or one not admitting to their peer that they don’t understand and just ‘going along with’
the other’s answer.
Detective marking in which a teacher marks a test and writes down the number of correct
answers without indicating which ones are correct will, for some students, just lead to
confusion.
Knowing which formative assessment technique is likely to be successful with your class is a
key part of being able to move the students forward as a result. It's our recommendation
therefore you try any of the other formative assessment examples on this list rather than these
two.




